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Presenter�
Presentation Notes�
The educational challenges posed by family background, socioeconomic context, and migration status are not only strongly linked to student performance, they are the main determinants of student performance over and above the influence of the school. School education must therefore seek to overcome socio-economic inequalities throughout all societies and, at the same time, utilise the benefits that diversity brings to schools and classrooms. 



Overall patterns of globalisation and ongoing changes in social and economic structure in OECD countries have generally increased diversity within schools, where students with different religions, languages, socioeconomic status and cultural values interact every day. Yet we do not have clear answers to the essential questions: What are the best ways to prepare teachers to deal with highly diverse classrooms while at the same time improve students’ learning achievements? And what education and training programmes for teachers have been demonstrated to be most effective? �
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Presenter�
Presentation Notes�
OECD countries are now primarily destinations for migrants from other countries. The speed with which change can happen is illustrated by cases in the European Union such as Spain and Ireland, until a generation or two ago such important sources of emigration in Europe - they are now clear destinations for immigration. Note: EEA: European Economic Area is the European Union (EU15 for these data) plus Iceland and Norway.



This net immigration translates into substantial percentages of “foreign-borns” in many countries. The largest shares are in Luxembourg (35%), Australia and Switzerland (24 each%) and New Zealand (21% (Canada 19%)). Austria and Ireland next at 14%. �


Net migration and population growth
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Percentage change in population 1996 to 2006 and contribution of

net migration
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Presenter�
Presentation Notes�
 Net migration contributed up to half of population growth in OECD countries over the last decade.

Averaged across the 1996-2006 period, net pop growth in almost all countries (except Poland). In Italy the net growth is 4.8%, with an overall pattern of 5.2% growth from migration and -.04% from natural increase. 
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Presenter�
Presentation Notes�
Note: This figure only includes countries with at least 3% of both first-generation and second-generation students.

Countries are ranked in descending order of performance for the native students.

Source: OECD PISA 2006 database, Table 4.2a.
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Teachers Matter

e Countries report serious concerns about:

— maintaining an adequate supply of good quality
teachers

— long-term trends for the teaching workforce (e.qg.
fewer “high achievers”, fewer males, ageing)

— perception of initial teacher education as low quality,
with little connection to induction and on-going
professional development

— high rates of teacher attrition, especially among new
teachers



(@

oed CERI Teacher Education for Diversity:
Why?

e “Social Inclusion”,
e “Effective learning and teaching practices”
e “Promoting social mobility and inclusive education”

... defined as key goals by OECD
countries.

e |ndividual countries, experts and analysts “pushing”
these issues into the OECD agenda

e “Migration” a priority of Secretary General
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Presentation Notes�
Mid Term strategy S 1: Rising  teaching & learning effectiveness 

but also 

MTS 2: Closing the skills gap

MTS 4: Promoting social mobility and inclusive education







Sec General Priority Funds
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Teacher Education for Diversity (TED)

e Origins and Rationale:

— Focus on scientific basis of what is often a politicised
debate.

e Goals:
— |ldentify common challenges related to diversity issues
confronted by countries and practitioners

— Share experiences and examples of good teacher
education and classroom practice for diversity in:

e Pre-service Teacher Education
¢ In Service Teacher Education

e Training for Teacher Educators


Presenter�
Presentation Notes�
(and relevant to research AND policy) - Building on previous work: Equity, teachers matter, PISA 2003/6: Data from PISA 2003 indicate that the educational challenges posed by increased migration can be (and have been) successfully addressed by countries. A key recommendation was that schools should do better at helping immigrant students enhance their learning. One way in which they can do this is to use the strength and flexibility of their teachers – but for this to be effective teachers need to be given appropriate support and education.





Evidence base in conjunction/collaboration w others: TALIS, ETP’s review of migration, GLC



Part of a larger body of work on education and migration, funded as part of SG central priority funding (incl work by ELSA).

Funding for lit review and expert meeting, working in conjunction with ETP

CPF to support TED, GLC and ETP’s Review of Migration�
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TED: Project activities

e Systematic review of relevant research on
education and migration

e Online consultation with practitioners

e Analytical framework and report

Timeframe: 2008-2010
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(and relevant to research AND policy) - Building on previous work: Equity, teachers matter, PISA 2003/6: Data from PISA 2003 indicate that the educational challenges posed by increased migration can be (and have been) successfully addressed by countries. A key recommendation was that schools should do better at helping immigrant students enhance their learning. One way in which they can do this is to use the strength and flexibility of their teachers – but for this to be effective teachers need to be given appropriate support and education.
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Part of a larger body of work on education and migration, funded as part of SG central priority funding (incl work by ELSA).
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oo TED: Project activities — research
review

e Analysis and synthesis of research on
migration and integration best policies in
36 countries

 Initial capture: 4000 articles. No synthesis
possible on teacher education

e Diverse notions about “diversity”

e Summary: no robust empirical evidence
on what really works in terms of policies
Or programmes
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TED: Project activities — consultation

Background:
e Good data on learning
e Growing body of knowledge on teaching

e Very little on the link between the two, and
especially on effectiveness of how teachers are
prepared to deal with diversity in their classrooms.

e Consultation: “hear the voice” of practitioners on
how they deal with diversity on a daily basis.



EE% Online Consultation:

key messages

e Majority of practitioners responding
reported that sensitivity to diversity issues
IS Important

AND

 Majority reported that diversity issues are
covered in initial teacher education



5:5% Online Consultation:

key messages, cont

However:

e 2/3rds of teachers: teacher education Is
preparing teachers to be not at all or only
somewhat well-prepared

 Majority of responding teachers and
teacher educators reported no formal
evaluation of the strategies
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o0 Preparing Teachers for Diverse
Classrooms

 We know: Difficulty in attracting and retaining
diverse teachers and student teachers

— Ethnic minority students dropout: poor quality of
programme, other ‘small’ factors (Severiens & Wolff,
2008)

e Teachers report: Teachers less diverse than
students in classrooms

> How to recruit and retain diverse student
teachers and teachers?


Presenter�
Presentation Notes�
Some examples of how to draw in topics raised in online consultation w/ existing research, then to draw knowledge of international expert authors for policy-relevant questions for public



Role models : Europe, issues of drop out

Diversity perspective 



Incentives to attract minorities into teaching

? Pros and Cons of positive discrimination 
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oo | eacher Development for Diverse
Classrooms

 We know: Ongoing teacher development critical for
effective teaching and learning (Teachers Matter
(2005) ; Staying Ahead (1998); TALIS)

e Teachers report: Practitioners do not feel well-
prepared to effectively handle diversity issues

» How can we respond to teachers’ needs through in-
service education/professional development?
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Examples



What do we know: TD as continuum (rapid changes in schools, potentially longer careers…) initial teacher education important and necessary, not enough on its own; increasing need for updating & professional development 



Consultation: Majority respondents suggest (47% of student teachers and 51% teachers “not at all" or only “somewhat” well-prepared). Majority (teachers from ITE. Ongoing in service )incl PD)—better but still not necess relevant in domian. Some who don’t even get it



Talis data—asks this quetsion, but not on diversity



? Key role of induction stage

? Flexible professional development 

? Sustained interaction with diversity issues 

? Linking theory and practice 
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>® Classroom Practices for Diversity

 We know: Evaluation crucial tool in individual
and organisational learning (Value-Added
Report (2008), Caldwell & Spinks (1998)).

e Consultation: Teachers & teacher educators

reported various strategies used to address
diversity challenges.

— Majority not (or only informally) evaluated.

» How to effectively evaluate pedagogical tools and
strategies?
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Provide some examples of strategies.(as T explained Majority of responding teachers and teacher educators reported engaging in either informal evaluation of strategies they developed to address classroom diversity, or no evaluation at all



Teachers may be able to have some understanding of what works through informal obersvation. Evaluation crucial tool for learning about what works. Without formalised evaluation, no institutional structure aiding teachers or distributing knowledge gained to others in school, community, beyond



2 pieces: Incredibly difficult (will be looking at examples in empirical phase) how do you evaluate?  Get feedback?  Then how do you develop tools 



Context specefic—importance of empirical phase, to assess generalisability

? Pedagogical approaches

? Diversity-sensitive tools



Just 3 examples…rest in document..



Back to T�


(@

OECD

Next steps

e Publication of analytic report

e Launch of empirical field work
— Call for case studies
— Looking for examples of good practice

— Looking for tools that teachers can adapt to
their own classrooms
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Thank you!

www.oecd.org/edu/ted
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